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ABSTRACT: The present study was an attempt to investigate the washback
effect of the TEFL MA University Entrance Exam on the teaching and learning
behaviors of students and professors. The TEFL MA UEE consists of three subcomponents that deal with particular aspects of applied linguistics; each of these
parts measures the participants’ knowledge in linguistics, language testing, and
teaching methodology. To realize the effects of the TEFL test, the researchers
developed an observation checklist and two questionnaires based on the underlying
theories of washback. The questionnaires were answered by 32 professors and 210
students. In addition, 13 linguistics, testing, and methodology classes were also
observed. Finally, to find answers to research questions, Chi–square test and
frequency analyses were conducted using SPSS. The results of this study indicated
that TEFL MA UEE had a negligible effect on the students’ and professors’
academic behavior.
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One of the issues that has attracted the attention of language teachers and
testers is the "effect of the test on teachers, students, and their classroom
behaviors" (Alderson & Wall, 1993, p.115). Scholars like Alderson and
Wall (1996), Bachman and Palmer (2010), Davis (1968), Wall (2000) and
Watanabe (1996) have worked on this phenomenon, known as washback,
and have investigated it from different perspectives. Watanabe (1996)
considers washback as a multifaceted phenomenon whose effects are
mediated by the stake of the test and the use of the test scores. Since high
stake tests are employed to make important decisions, scholars have
conducted a number of studies to determine the washback effect of these
tests. Studies on washback and its effects are poorly represented in Iran, a
country with a centralized educational system that gives its graduates no
other choice than taking a high stake test to enter universities. Therefore,
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this test can permeate into every facet of students’ lives and affect their
future life and their academic career. To better clarify these effects, this
study tries to examine the washback effect of TEFL entrance exam at the
MA level.
Relatively at all levels of education, Iranian students should participate
in high-stake tests to pursue their studies. TEFL MA UEE is administered
annually to select eligible candidates for graduate level. Annually
thousands of Iranian undergraduates take this test; however, only a small
number of these applicants qualify for pursuing their studies at the MA
level. This has led many of the students to attend MA preparation courses
that are designed to prepare them for taking the TEFL exam. Without a
doubt, such intensive preparatory programs are designed to teach for the
test and, as a result, the effects of washback can evidently surface at such
courses.
TEFL MA UEE is a multiple choice test consisting of two parts. The
first part of the test aims at measuring students’ language proficiency and
the second part measures their technical knowledge. The proficiency
section contains: grammar, reading comprehension, and vocabulary items.
The technical part of the test contains items that measure such subject
matters as language testing, teaching methodology and linguistics.
As a high-stake test, TEFL MA UEE, can exert considerable influence
on teachers and students alike. Most students spend one or two years of
their lives preparing for the test, and success or failure in passing the test
sometimes bears personal and social consequences. As discussed above,
high stake tests can seriously affect the lives of the candidates; therefore, if
such tests are developed without considerable care and expertise, they
might bring about undesirable effects that are difficult to mend. Therefore,
teachers and test developers need to show more enthusiasm for the quality
of the tests and should take heed of possible consequences of such tests.
Having these points in mind, the researchers tried to find answers to the
following questions:
1. Does Azad University's TEFL MA Entrance Exam have any
washback effect on the students’ academic behavior in general?
2. Does Azad University's TEFL MA Entrance Exam have any
washback effect on professors’ academic behavior in general?
3. Does Azad University's TEFL MA Entrance Exam have any
washback effect on the types of tests employed at university classes?
4. Does Azad University's TEFL MA Entrance Exam have any
washback effect on the professors' performance in undergraduate
classes?
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5. Does Azad University's TEFL MA Entrance Exam have any
washback effect on the content of the professors' syllabus in
undergraduate classes?
6. Does Azad University's TEFL MA Entrance Exam encourage any
score pollution practices in university classes?

Literature Review
An overview of washback studies, specifically the ones conducted in recent
decades, demonstrates that the concept of washback is highly complex,
controversial, and context specific. Irrespective of all the given definitions
of the concept, research into the effects of tests on teaching and learning
activities bears the “backwash” or "washback" name in the literature of
applied linguistics (Alderson & Wall, 1993; Hughes, 1989). This definition
of the washback effect dates back to at least 60s or 70s. However, a glance
at the literature on language teaching and testing reveals that there is
considerable variation in the way different researchers have theoretically
portrayed this phenomenon (Saif, 2006).
Alderson and Wall (1993) investigated the effects of the change in Sri
Lankan O level English Examination. The researchers conducted a two year
longitudinal observational study of English classes and concluded that an
exam does not and cannot determine how teachers teach; however, the
researchers suggested that the change might influence the content of the
covered materials.
Alderson and Hamp-Lyons (1996) studied the washback effect of
TOEFL preparation courses. They compared TOEFL preparation classes
with non-TOFEL courses which were taught by the same teachers to
separate TOEFL washback from any possible effect of individual teacher
style. Their findings revealed that the simplistic treatment of the concept is
not warranted, because the impacts of what happens in class environment
are much more complex than what we expect. The researchers concluded
that “tests will have different amounts and types of washback on some
teachers and learners than on other teachers and learners" (P.294).
Shohamy, Dontisa-Schimidt, and Ferman (1996) also examined the
impact of two national tests: Arabic as a second language (ASL) and
English as a foreign language (EFL) in Israel through questionnaires,
interviews, and document analysis from a sample of teachers, students and
language inspectors. The results of this study showed different washback
patterns for the two tests.
Andrew, Fullilove, and Wong (2002) investigated the impact of Hong
Kong Advanced Supplementary Use of English test (introduction of oral
exam) on students' performance in spoken English. They videotaped the
test performance of the students for 3 years and analyzed the student's oral
performance. The study revealed that the nature of the washback on the
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learners' performance was not necessarily of the sort anticipated or intended
by those responsible for the introduction of the oral test.
Luxia (2005) examined Natural Matriculation English Test which was
developed to stimulate change in English language teaching. Eight NME
test developers, six English inspectors, three hundred eighty eight teachers
and nine hundred students took part in this study by answering
questionnaires or attending interviews. The results of the study revealed
that the test failed to achieve the desired washback effect due to the
inconsistency between the selection function and the function of promoting
change; therefore, this inconsistency made the test an ineffective agent for
changing teaching and learning in the desired way.
It should be noted that the intensity of the washback effect also depends
on the social and educational uses of the test scores. Cheng (1998) clarifies
this point by suggesting that the intensity of the washback may be a
function of its stake. In other words, high-stake tests might generate greater
washback effect than low-stake tests. Luxia (2005) also states that there is a
general consensus that high stake tests produce strong washback effect.
Bachman and Palmer (1996) define high-stake decisions as "those
decisions that are likely to have a major impact on the lives of large
numbers of individuals, or on large programs" (p.96) .
Nikoopour (2005) investigated the washback effect of State and Azad
University entrance exams on Iranian EFL candidates and high school
teachers. He tallied 7 positive and 15 negative washback effects for the test.
It was recommended that the Ministry of Higher Education take these
negative effects into account and revise the test to enhance its positive
aspects. Mohammadi (2007) also conducted a survey on the effects of MA
Entrance Examination on the teaching practices and reported signs of
washback effect for most of the respondents. These respondents were aware
of the fact that the teaching methodology was sensitive to test format and
content.
Ghorbani (2008) investigated the washback effect of the University
Entrance Examination on language teachers’ curriculum planning and
instruction. This study focused on six dimensions: classroom activities and
time arrangement, teaching methods, teaching materials, syllabus design,
teaching contents, and classroom assessment. Almost all language teachers,
regardless of their teaching experience, educational background, gender,
the school type, and the school location, perceived the negative effects of
the UEE. Rahimi (2009) compared online IELTS speaking courses with
other online speaking courses. The result revealed that the preparation
courses, as expected, covered a relatively narrower range of skills than
other courses.
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Method
Participants
Two groups participated in the present study. The first group included
university students at BA level and the second included university
professors teaching undergraduate courses. Demographic and academic
features of both groups are illustrated in the following tables:
Table1. The Demographic Distribution of Students
Sex

Age

Major

University

22-26

26-30

Older
than 31

Literature

Translation

TEFL

Tehran
NorthjjjjkkkttN

Tehran central

63

9.8

3

26

60

12

22/8

20/5

Karaj

18-22
23

Takestan

female
86/2

Islamshahr

Male
13/8

25/4

18/8

12

Table2. The Academic Features of Students
Linguistics Passed
Yes

No

90

2.7

Testing Passed
Yes

No

16

12.9

7

Methodology passed

71

Yes

No

62.5

45

33

Exam participation
Yes

No

Maybe

39

17

44

Table3. The Demographic Distribution of Professors
Sex

Age

Degree

PH.D
Major

MA Major

Female

Male

30-35

36-40

41-50

Older than 50

MA

PH.D

Literature

Teaching

Translation

Linguistics

Teaching

53

49

37

46

12.5

3.1

53

46

9

90

0

0

46
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Table 4. The Academic Features of Professors
Location

Courses

Karaj

Roodehen

Special

15

32

Testing

Methodology

Both

Islamshahr

21

General

Tehran Central

18

Tehran North

2
15
5

Linguistics

Yes

No

Yes

No

Yes

No

6
5

84

12

68

28

84

9

Instrumentation
Three instruments were employed in the present study based on the
theoretical principles of washback in the literature. The instruments
included: students’ questionnaire, teachers’ questionnaire, and observation
checklist. One of the questionnaires was designed for the professors who
were teaching courses like linguistics, language testing, or teaching
methodology at BA level at different branches of Azad University. The
other questionnaire was designed for students who had passed or were
taking the above-mentioned courses at different branches of Azad
University. The professors' questionnaire was in English as the participants
were all MA or PhD holders. However, the students' questionnaire was in
Persian to avoid any problems caused by the use of English as a second
language.

Professors' Questionnaire
Rationale and aim. The purpose of this questionnaire was to explore the
impact of the TEFL MA University Entrance Exam (UEE) on professors.
In fact, this questionnaire investigated whether or not the TEFL MA UEE
had any effect on professors' teaching method, syllabus, and their test type
selection.
Structure, content, and sources.The questionnaire comprised of four
parts: Part one consisted of eight categories of professor’s demographic
information. Most of the questions in this part were in multiple-choice
format. In the second part of the questionnaire, professors had to rank (from
1 to5) the impact of TEFL MA UEE on their syllabus content, test types,
teaching methods, the students' perception, and their own perception. Part
three consisted of 41 items dealing with the professors' syllabus, curriculum
alignment aspects, score pollution practices, test type, students' motivation,
students' perception, and the teaching method. All the items in this part
were designed on a four-point Likert scale (never, sometimes, most of the
times, and always). Part four consisted of 13 items dealing with professors'
perception of TEFL MA UEE and the effect of the test. All the items in this
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part were designed on a four-point Likert scale (strongly agree, relatively
agree, strongly disagree, and relatively disagree).
Design and validation procedures: The prepared questionnaire was
distributed among 25 professors teaching linguistics, language testing, and
teaching methodology in different branches of Azad University and they
were asked to answer each question in the questionnaire and write the
problems of each question separately to ensure that every respondent
arrived at the same interpretation of the items.

Students' Questionnaire
Rationale and aim. The purpose of the students' questionnaire was to
explore the effect of TEFL MA UEE on students' feeling, learning, and
classroom behavior.
Structure, content, and sources. Students' questionnaire consisted of
three parts. In the first part, students were asked to provide demographic
features like their age, sex, major, university, term, and average. They were
also asked to provide some information on the courses they had passed. In
the second part, there were ten items asking students about the effects of
the success or failure in passing TEFL MA UEE. They also provided their
reasons for attending exam preparation courses. It is worthwhile to mention
that all the items in this part were on a four-point Likert scale (a little, little,
much, and very much).
The third part of the questionnaire consisted of 38 items dealing with the
curriculum alignment aspects, score pollution practices, test type, students'
motivation, the teaching method, students' classroom behavior, and
students' learning. The items in this part were designed on a four-point
Likert scale (always, most of the times, sometimes, and never). In addition,
each item was divided into three parts (linguistics, methodology and
testing) and each of these parts was divided into two parts, namely selfstudy and classroom. That is, students were asked about their classroom
and their self-study behavior. A clear outline of students' and professors’
questionnaires is displayed in the following chart:
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Table 5. Structure and Themes of Students' and Professors’ Questionnaires
Structure
Theme 1
Theme 2

Theme 3

Theme 4

Theme 5

Theme 6

Items

Content
Demographic feature
Age, sex, major, place of university, average,
Linguistics, Testing, Methodology passed or
not, participation in exam
Impact of the test on students' perception
The importance of the test for students, the impact of
the test on students' future, feeling, future career,
and motivation to learn
Financial issues
Parents tendency to pay expenses for university
and preparation classes.
Students do not participate in exam due to
financial problem.
Score pollution practices
Using of test taking strategies, practicing
test taking strategies, practicing past years' exam,
presenting and explaining the sample items of the
exam by professors.
Curriculum alignment aspects
Paying more attention to the topics of
past years' exam, study TEFL MA preparation
books, professors emphases on the source books,
providing step-by-step information and pamphlet
which contain the tested topics by professors.
students' learning
☻ Students learn teaching points as a whole
☻ Students learn important teaching points.
☻ Students memorize important teaching

5

5

7

9

9

points.

Theme 7

☻ Students learn the teaching points deeply.
☻ Students think or speak critically.
☻ Students like to conduct research in the field.
Teachers and students behavior
☻ Professor Lectures/ the class discussion is

6

interactive.

Theme 8

☻The pacing of the lessons
☻ Professor teaches teaching point wholly.
☻Professor teaches the tested points.
Final tests
☻ Multiple- choice/ essay type
☻ Wrong responses will get negative point.
☻professor extract the important sentences from
the book and use them for multiple-choice tests.
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Design and validation procedures. The students' questionnaire was first
distributed among 40 students at Azad University, North Tehran Branch, in
the presence of their professor and the researchers. Students were asked to
identify the questionnaire’s wording problems. Following the questionnaire
administration, the faulty items were revised and modified. The reliability
coefficient of the student questionnaire was 0.96. The reliability of the
questionnaire showed that the responses of the participants were consistent
and the consistency of the result was the basic concept of the reliability of
the test.

Classroom Observation
Rationale and aim: The purpose of this observation checklist was
twofold: first, recording the interaction of professors and students; second,
confirming what students and professors uttered in their questionnaires. As
a result, the observation checklist and the questionnaires were used as
complementary instruments for finding answers to research questions.
Since no observation checklist existed at the time for examining the
washback effect, the researchers had to come up with their own checklist. It
is worth mentioning that the researchers used watching and asking
technique to develop this observation checklist. According to Bailey
(1999), the core of any definition of washback has to do with the effects of
tests on learning and teaching; then, it is necessary to document those
effects-both by asking about and by watching the teaching and learning
processes. The researchers developed a systematic approach for
undertaking the classroom observations. The approach helped researchers
reduce classroom behaviors to small scale units under predetermined
categories suitable for tabulation and statistical analysis. The designated
observation checklist consisted of two parts. The first part included
ethnographic features of the professor who had been observed, and the
second part consisted of a four-point Likert scale (little, a little, much, very
much questions).The themes and the content of the observation checklist
are displayed in the following table.
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Table 6. Structure and Themes of the Observation Checklist
Content
Structure
Theme one

demographic feature of the observed professor
● Such as age, gender, degree, major field of
study, average hours of teaching in university, and
courses they teach
● places of observation, and observed class
Theme two
The observer perception of the effect of
TEFL MA UEE on
● content of syllabus, the type of final test,
Teaching method of professors, the students'
Perception, the professors' perception
Theme three Teachers and students classroom behavior
● Interactive/ lecture
●Teachers' talk
●students' participation
● The pacing of lesson
Theme four
Students' learning and thought
● Critical thinking
● superficial learning or deep learning
Them five
Students' motivation
● Seeking information about TEFL in
class or out of class
Theme six
Score pollution practices
● Practicing test taking strategies
● Presenting past years' item
● Explaining them
● Introducing and work on preparation books
Theme seven curriculum alignment aspects
● providing handouts and step-by-step information
● Study the extracts/ chapters of the book
● Learning/ teaching tested subject
● Providing the students with the list of source books
Theme eight Final exam
● Multiple choice/ essay type
Theme nine Students' feeling
● Anxiety for the test
● Nervousness for the test
● Emotional impact of the test
Theme ten
Financial problem
● Students can afford the expense of Azad University
at MA level/ preparation classes.

112

Items
8

8

5

2

5

9

2
3

3
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Design and validation procedures. Ten classes were observed in the
pilot study at different branches of Azad University. Out of these classes,
five were language testing, three methodology classes, and two Linguistics
classes. The modification of some items in questionnaire was the outcome
of this observation.

Procedure
The researchers took the following steps to undertake the present research:
The questionnaires and the observation checklist were piloted with the
target group.
The reliability and construct validity of the students' questionnaire and
observation checklist were also estimated. Based on the pilot study, the
questionnaire and the observation checklist were revised, and the
finalized form of the questionnaire was administered. Some linguistics,
methodology, and testing classes were also observed.
Having collected the data through different research instruments, the
researchers analyzed the data using different statistical techniques including
Chi-square and frequency analysis. Considering the nature of the research
questions and the washback phenomenon, this study is a descriptive study.

Results
The findings of the present study are reported in three sections, each
dealing with students’ and professors’ responses to the questionnaires and
observation checklist.

Students’ Questionnaire
The students’ questionnaire included seven different variables. The
variables and the corresponding number of items are provided in Table 7.
Since all questions in each group elicited information on the same
construct, responses to the items for each variable were added up. To do so,
the frequency of selected items in a set of questions was tallied and the
interpretation was made using X2 test. The result of X2 test for all variables
in students' questionnaire turned out to be significant at 3 degrees of
freedom (i.e., critical X2 7.82.). There were significant differences among
the answers given to the set of questions concerning each variable. Since
the questionnaire included four alternatives, “never” and “sometimes” or
“little” and “a little” these choices were interpreted as negative factors, and
“most of the times” and “always” or “much” and “very much” were
interpreted as positive factors.
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Table 7. The Categorization of Students’ Questionnaire
Variables
Number of Items
Importance of the test for students.

Q3 to Q7

Financial impact of the test on students

Q8 to Q12

Score pollution practices

Q13 to Q19

Curriculum alignment aspects

Q20 to Q28

Students’ learning

Q29 to Q36

Professors’ teaching method
Test types

Q37 to Q43
Q44 to Q48

The importance of the test for students. As displayed in table 8., the
number of positive choices was 645 and the negative ones was 475. In fact,
students believed getting admitted to TEFL MA UEE plays a significant
role in their professional life.
Table 8. Frequency of Cluster of Responses to Questions on the
Importance of the Test for Students
Observed N

Expected N

Little

180

280.0

A little

295

280.0

Much

390

280.0

Very much

255

280.0

Total

1120

X2

81.964

It seems that students have a positive view toward the importance of
TEFL exam; however, they are not anxious about taking it. It can be argued
that students did not feel anxious because they had not yet made up their
mind to take the test.
Financial impact of the test on students. As shown in Table 9., the
number of positive choices was 626, while the negative ones was 473.
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Table 9. Frequency of Cluster of Responses to the Questions on Financial
Impact
CHOICES
Observed N

Expected N

little

188

279.8

A little

285

279.8

Much

293

279.8

Very much

353

279.8

Total

1119

X2

49.997

Test Statistics
It is worth mentioning that all the above mentioned findings indicate
that the test has a paramount importance for students. It is apparent that
paying the tuition is to some extent problematic and discouraging.
However, financial problems do not deter students from taking the exam.
Score pollution practices. Score pollution practices relate to students’
test taking strategies and experience with TEFL MA UEE sample tests. As
displayed in table 10., the size of the negative choices in Linguistics,
Methodology, and Testing come to 1697, 1653, and 1553, respectively, and
the magnitude of positive choices indicated 226, 241, and 236.
Table10. Frequency of the Cluster of the Responses to Questions on Score
Pollution Practices

Never
Sometimes
Most of
the times
Always
Total

Linguistics
ON
EN
1885
602
300
602

Methodology
ON
EN
1879
610
320
610

Testing
ON
EN
1802
582
293
582

75

602

85

610

77

582

151
2411

602

156
2440

610

159
2331

582

Note: ON= Observed Number

Linguistics
3680.499

X2
Methodology
3442.081

Testing
3567.544

EN= Expected Number

With reference to Table 10, we realize that most of the participants
answered negatively. This means that TEFL MA UEE did not make
students practice related test taking strategies or previous sample test items.
In fact, TEFL MA UEE did not encourage score pollution practices among
students.
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Curriculum alignment aspects. These items focus on whether or not
TEFL MA UEE makes students or teachers put more emphasis on some
specific topics. It should be mentioned that most of the responses in the
three courses have a tendency toward the negative part. As displayed in
Table 11., the number of negative choices was 1697, 1563, 1553 in
Linguistics, Methodology, and Language Testing, respectively, while the
number of positive ones was 515, 556, and 485 respectively.
Table 11. Frequency of the Cluster of the Responses to Questions on
Curriculum Alignment Aspects

Never
Sometimes
Most of the
times
Always
Total

Linguistics
ON
EN
1226 553
471 553

Methodology
ON
EN
1181
502
472
502

Testing
ON
EN
1132
553
421
553

342

553

348

502

293

553

173
2212

553

208
2209

502

165
2011

553

Linguistics
1172.828

X2
Methodology
1017.642

Testing
1115.283

Considering Table11, it can be concluded that this exam does not cause
curriculum alignment. That is, the majority of students assign equal
importance to all sections of their textbooks and they do not put emphasis
on some specific chapters or books.
Students’ learnin. In this section, students were asked whether their
learning style followed an atomistic trend or a holistic one. In addition,
students were asked about critical thinking and deep learning factors. As
Table 12 represents, the number of negative choices was 1063, 1158, and
848 in Methodology, Testing, and Linguistics courses respectively, while
the positive ones were 704, 807, and 563, respectively.
Table 12. Frequency of the Cluster of Responses to the Questions on
Students’ Learning
Linguistics
Never
Sometimes
Most of the
times
Always
Total

Methodology

X2

Testing

ON
465
598

EN
441
441

ON
482
676

EN
491
491

ON
411
437

EN
332
332

374

441

436

491

292

332

330
1767

441

371
1965

491

271
1411

332

Linguistics
95.151

Methodology
105.304

As for the learning of important points, the frequency distribution is the
same at both ends. It can be concluded that the exam does not influence
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how students study. Even though the exam is a multiple choice type and
encourages memorization and learning of important points, students do not
pay much attention to exam style and they study the teaching points
holistically.
Teachers’ methodology. This variable deals with teachers’ classroom
behavior. In fact, these set of questions asked students whether the
professors spent the class time lecturing or discussed the main issues (see
Table13).
Table 13. Frequency of the Custer of the Response to Questions on
Professors’ Methodology

Never
Sometimes
Most of the
times
Always
Total

Linguistics

Methodology

ON
410
452

EN
338
338

ON
393
452

EN
386
386

ON
358
405

EN
347
347

317

338

305

386

289

347

373
1552

338

395
1545

386

337
1389

347

X2

Testing
Linguistics
25.376

Methodology
28.600

Testing
20.011

As shown in Table 13, students believed that classroom discussions
were not interactive because professors spent most of the class time
delivering lectures.
Teacher made test. In fact, this set of questions explored whether
professors followed TEFL MA UEE test’ style in their test development or
not.
Table 14. Frequency of the Cluster of the Responses to Questions in
Teacher Made Test

Never
Sometimes
Most of the
times
Always
Total

Linguistics
ON
EN
426
275.5
306
275.5

Methodology
ON
EN
418 247.3
297 247.3

Testing
ON
EN
372
274.3
290
274.3

194

275.5

199

247.3

186

274.3

176
1102

275.5

183
1097

247.3

141
989

274.3

Linguistics
25.376

X2
Methodology
28.600

Testing
20.011

It can be argued that the teacher-made tests are a combination of both
multiple choice and essay types. Most of the students stated that wrong
responses in the final or midterm exam were not given negative points. It
shows that professors do not follow TEFL scoring procedure. Reviewing
TEFL MA UEE, Farhady (2003) stated that some questions in this exam
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are copied from certain books and in order to get these questions right the
examinees should memorize these sentences and should be familiar with
the texts. The fact is that the test developers omit words from sentences and
change them into test items. Considering this point, it can be argued that
TEFL MA UEE had a weak washback effect on the development and
scoring of the tests.

Professors’ Questionnaire
Professors’ questionnaire contained eight variables. The variables and the
corresponding number of questions are presented in Table 15.
Table 15. Categorization of the Professors’ Questionnaire
Variables
Number of Items
Professors’ syllabi
Curriculum alignment aspects
Students’ way of learning and
thinking
Professors’ Methodology
Students’ motivation
Score pollution practices
Professors’ made test
Professors’ perceptions

Q1 to Q 6
Q7 to Q14
Q15 to Q 20
Q 21 to Q25
Q26 and Q27”
Q28 to Q34
Q35 to Q40
Q41 to Q46

It is worth mentioning that the Chi-square values for all variables
exceed the critical Chi-square at 3 degrees of freedom, i.e., 7.82. It can be
concluded that there are significant differences among the answers given to
the set of questions concerning each variable. Since the questionnaire
included four alternatives, “never” and “sometimes” or “relatively
disagree” and “ strongly disagree” these choices were interpreted as
negative factors, and other alternatives “most of the times” and “always” or
“”relatively agree and “strongly agree” were interpreted as positive factors.
Professors’ Syllabi. These items explored whether professors take
TEFL MA UEE into account while designing their syllabi.
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Table 16. Frequency of the Cluster of the Responses to Questions about
Professors’ Syllabi

Never
Sometimes
Most of
the times
Always
Total

Linguistics
ON
EN
56
42
59
42

Methodology
ON
EN
59
42
55
42

Testing
ON EN
45
33
42
33

25

42

24

42

18

33

28
168

42

30
168

42

27
132

33

Linguistics
23.095

X2
Methodology
22.048

Testing
14.727

As the frequency table displays, what the majority of the professors
do not take into account in designing their syllabi is the content of the
exam. They do not t even review the test in their classes. Moreover, they do
not even change their syllabus to cover the topics that appear in the exam. It
can be concluded that TEFL MA UEE hardly affects the professors’
syllabi; therefore, it has weak washback effect on the syllabus design.
Curriculum alignment aspects. It is worth mentioning that the majority
of professors provide students with long reading lists; however, they do not
have enough time to go through the books and they focus on some specific
books. As Smith (1991, cited in Gipps, 1994) puts it “teachers deal with the
tendency to curriculum alignment with requirements which exceed the
ability and time of any teacher to cover all completely. Therefore, a low
degree of curriculum alignment can be claimed” (p.49).
Table 17. Frequency of the Cluster of the Responses to Questions on
Curriculum Alignment Aspects

Never
Sometimes
Most of the
times
Always
Total

Linguistics
ON
EN
74
56
73
56

Methodology
ON
EN
79
56
54
56

Testing
ON EN
66
44
43
44

46

56

50

56

39

44

31
224

56

41
224

56

25
176

44

Linguistics
23.893

X2
Methodology
14.179

Testing
17.409

Professors showed almost no tendency toward adapting their selected
course books to the ones used by test developers in constructing TEFL MA
UEE tests. In fact, they stated that Azad University administrators decide
upon the textbooks and professors have almost no control over the
materials.
Students’ way of learning and thinking. In fact, this set of questions
explore professors’ opinion about students’ critical thinking and their
interest in conducting research in the field (see Table 18).
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Table 18. Frequency of the Cluster of the Responses to Questions on
Students’ Way of Learning
Linguistics
Never
Sometimes
Most of the
times
Always
Total

Methodology

X2

Testing

ON
54
61

EN
42
42

ON
59
61

EN
42
42

ON
51
40

EN
33
33

36

42

31

42

27

33

17
168

42

17
168

42

14
132

33

Linguistics
27.762

Methodology
33.238

Testing
23.333

As the results depict, the majority of professors reported almost no
attempt to make students underline the important sentences for TEFL MA
test in their course books. Nor did they concentrate on students’
memorization of important points. As a result, it can be concluded that the
format and the test questions do not influence what and how the learners
learn.
Professors’ teaching. This set of questions explore whether professors
spend class time on delivering lectures or spend it on discussing important
points.
Table 19. Frequency of the Cluster of the Responses to Questions on
Professors’ Teaching
Scale
Never
Sometimes
Most of the
times
Always
Total

Linguistics

Methodology

ON
14
50

EN
35
35

ON
15
46

EN
28
28

ON
11
39

EN
34
34

53

35

51

28

41

34

23
140

35

26
138

28

22
113

34

X2

Testing
Linguistics
32.400

Methodology
21.761

Testing
24.841

As the table shows, the majority of professors prefer to discuss the
issues than spending time on lecturing.
Students’ motivation, Table 20 shows that professors discern the
students’ lack of motivation and their indifference toward the test.
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Table 20. Frequency of the Cluster of the Responses to Questions on
Students’ Motivation

Never
Sometimes
Most of the
times
Always
Total

X2

Linguistics

Methodology

Testing

ON
25
17

EN
14
14

ON
26
14

EN
13
13

ON
22
10

EN
11
11

7

14

8

13

6

11

7
56

14

6
54

13

7
45

11

Linguistics
16.286

Methodology
14.467

Testing
18.000

Score pollution practices. This section asks professors whether they
teach test taking strategies or explain sample test items. As Table 21 shows,
negative choices come to 149, 111, and 151, while positive choices come to
47, 45, and 43 in this set of questions.
Table 21. Frequency of the Cluster of the Responses to Questions on Score
Pollution Practices
Linguistics
Never
Sometimes
Most of the
times
Always
Total X2

Methodology

X2

Testing

ON
84
65

EN
49
49

ON
88
63

EN
49
49

ON
64
47

EN
38
38

33

49

30

49

29

38

14
196

49

15
196

49

14
154

38

Linguistics
60.449

Methodology
66.000

Testing
36.701

Teacher- made test. As Table 22 depicts, negative choices are 149, 111,
and 151, while positive choices are 47, 45, and 43 in this set of questions.
Table 22. Frequency of the Cluster of the Responses to Questions on
Teacher Made Test
Linguistics

Methodology

Testing

ON

EN

ON

EN

ON

EN

Never

57

40

60

32

45

41

Sometimes
Most of the
times

59

40

63

32

48

41

31

40

20

32

20

41

Always

16

40

22

32

16

41

Total

163

165

129

121

X2
Linguistics Methodology
32.018

25.574

Testing
39.921
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The majority of professors reported that they do not use TEFL MA UEE
test items for their final exam. They also said that they would not penalize
students for wrong answers if the test is in multiple-choice format. As a
result, it can be claimed that TEFL MA UEE has very little effect on
teacher- made tests.
Professors' perceptions. As presented in Table 23, the positive choices
in this set of questions come to 114 and the negative choices come to 72.
Table 23. Frequency of the Cluster of the Responses to Questions on
Professors' Perceptions
Observed
Expected N Chi-Square(a)
N
Strongly agree
42
46.5
Relatively agree

72

46.5

Relatively disagree

39

46.5

Strongly disagree

33

46.5

Total

186

19.548

Observation Checklist
The observation checklist included nine variables. The variables and the
corresponding number of questions are given in Table 24. Responses to the
items in each variable are added, since all questions in each group elicit
information on the same construct. That is, the numbers of times that
observers chose an alternative in the set of questions were counted and the
interpretation was made by using X2 test. Except Variable 2(Students'
classroom behavior), in all variables, the Chi square values exceed the
critical Chi-square at 3 degrees of freedom, i.e., 7.82 as it will be shown in
the following tables. It can be concluded that there are significant
differences among the answers given to questions in each group.
Table 24. Categorization of the Observation Checklist

7

Variables
Teachers' classroom behavior
Students' classroom behavior
Students 'thinking and learning
Score pollution practices
Students ‘motivation
Curriculum alignment aspects
Students' emotion

Number of Items
Q l to QI0
Q ll to Q14
Q 15to Q18
Q22 toQ27
Q 19-Q21
Q28to Q34
Q37 to Q39

8

Financial impact

Q40to Q43

1
2
3
4
5
6
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Teachers' classroom behavior. Regarding the effect of the test on the
teaching, it should be mentioned that most of the observers disagreed on
this issue. Moreover, it can be claimed that professors are aware of ups and
downs of this test, but their teaching method is not influenced by this test.
Table 25. Frequency of the Cluster of the Responses to Questions on
Teachers' Classroom Behavior
Observed N Expected N
Relatively disagree

67

38.8

Strongly disagree
Relatively Agree
Strongly disagree
Total

27
34
27
ISS

38.8
38.8
38.8

Chi-Square(a)

28.303

Students' classroom behavior. The number of positive responses in this
set of questions is 28, while the number of negative choices is 24. As Table
26 represents, the Chi-Square value is less than the critical value. i.e, 7.82
at 3 degrees of freedom. It can be concluded that there is not any significant
difference among the answers given to questions on the students' classroom
behavior.
Table 26. Frequency of the Cluster of the Responses to Questions on
Students' Classroom
Observed N

Expected N Chi-Square( a)

Strongly disagree

16

13.0

Relatively disagree

8

13.0

Relatively Agree
Strongly disagree

13
15

13.0
13.0

Total

52

2.923

Students’ thinking and learning. Through this set of questions,
observers focus on the ways that students express their ideas in the class. In
fact, these items investigate whether students think critically and like to do
research in the field or not. The number of negative responses is 35, while
the number of positive responses is 14.
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Table 27. Frequency of the Cluster of the Responses to Questions on
Students' Thinking and Learning
Observed N

Expected N Chi-Square(a)

Strongly disagree

26

13.0

Relatively disagree

9

13.0

Relatively Agree

3

13.0

Strongly disagree

14

13.0

Total

52

22.000

Score pollution practices. This section examines aspects of score
pollution practices such as practicing explanation of multiple choice test
strategies and practicing previous exams.
Table 28 . Frequency of the Cluster of the Responses to Questions on
Score pollution Practices
Observed N

Expected N

Strongly disagree

67

26.0

Relatively disagree

10

26.0

Relatively Agree

8

26.0

Strongly disagree

19

26.0

Total

104

Chi-Square(a)

88.846

As Table 28 indicates, the number of negative choices is 77 in this set of
the questions, while the number of positive choices is 27. Regarding the
students' tendency to learn test taking strategies, the observers’ reports
signify a high degree of disagreement about the issue. The majority of the
observers stated that the professors do not present sample test items in
classes. With reference to the results of the observations, it can be
concluded that this the entrance exam does not encourage score pollution
practices.
Students' motivation. This section addresses whether students are
motivated or not. As Table 29 reveals, the number of negative choices is
30, while the number of positive choices is 9.
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Table 29. Frequency of the Cluster of the Responses to Questions on
Students' Motivation
Observed N

Expected N Chi-Square( a)

Strongly disagree

28

9.8

Relatively disagree

2

9.8

Relatively Agree

3

9.8

Strongly disagree

6

9.8

Total

39

46.436

Students' emotion. These items aim at clarifying whether students look
nervous or anxious. As displayed in Table 30, the number of negative
responses is 27, while the sum of positive responses is 12. It can be claimed
that in observers' opinion, this test does not cause anxiety and only a few
number of students are anxious about the test.
Table 30. The Cluster of the Responses to Questions on Students' Emotion
Observed N
Expected N Chi-5quare(a)
Strongly disagree
13
9.8
Relatively disagree

14

9.8

Relatively Agree

10

9.8

Strongly disagree

2

9.8

Total

39

9.103

Financial impact. these items tried to determine whether students could
pay their tuition or not. As displayed in Table 31, the number of negative
responses is 13, while the number of positive responses is 39.
Table 31. The Cluster of the Responses to Questions ODS on Financial
Impact
Strongly disagree
Relatively disagree

Observed N
4
9

Expected N
13 0
13.0

Relatively Agree

34

13.0

Strongly disagree

5

13.0

Total

52
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Most observers stated that students should attend preparation courses.
The observers noted that it is hard for students to pay the expenses, though.
However, a good number of the observers reported that financial problems
do not prevent students from participating in the exam.

Conclusion and Pedagogical Implications
The present study aimed at finding the effects of the TEFL MA UEE on
students’ and professors’ behavior. The effects of the test can be divided
into positive and negative effects. As for the positive effects, the results
showed that the test does not encourage score pollution practices. Nor does
it cause strong degree of curriculum alignment. Even though many test
items solely measure the students’ memorized information, it fails to make
students memorize their course books. In fact, the majority of students learn
the teaching points as a whole and the majority of teachers teach
holistically.
The test also generates some negative effects. For instance, students
show very little interest in the test despite being aware of its importance.
Professors also disregard the tests as they show little sensitivity to its
content and format. Even though the university professors are aware of the
significance of this test, they do not bother to motivate students or prepare
them for such tests. Therefore, students need to attend preparation courses
if they want to have a greater chance of success in passing the entrance
exam. According to Madaus (1988, in Gipps, 1994), the power of the test is
a perceptual phenomenon and participants themselves should realize
whether a test is a high stake or not. The controversial issue is that students
consider TEFL MA UEE as a high stake test, while the majority of the
professors hardly believe that is the case.
With regard to the professors’ teaching, an interesting point is that
students and professors believe in interactive class discussions; however,
observers believe that most of the professors deliver lectures in the
classrooms. Observers also reported that students’ interaction within the
classroom is limited to asking questions. Therefore, it does not seem to be
interactive. The point which attracts the attention, with regard to students’
motivation, is that 59% of the students stated that this exam motivates them
to learn more, however, as the observers and professors reported, students
are not motivated to plan their studies toward this test.
The result of this study may have useful implications for teachers, test
developers, and researchers. First and foremost, professors are
recommended to provide students with better instruction and help them to
achieve their goals. Secondly, this study provides program developer with
some useful information that can help revise the TEFL MA UEE. Thirdly,
the study shows that test developers should change the content of the test
by employing more analytical approaches. It may affect the professors’
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teaching and classroom discussions. And finally, the results indicated the
need for creating motivation, critical thinking, and research spirit among
teachers and students.
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Appendix A
Professors’ Questionnaire
Dear Professors
As you know Iranian MA University Entrance Exam (UEE) for the
course of Teaching English as a Foreign Language (TEFL) is a high stake
test and you as professors are the "front line" conduits for the washback
process. Therefore, this research is conducted to find out the negative and
positive impact of this test on you and students. It is worth mentioning that
this research deals with the Knowledge test of TEFL MA UEE which
consists of three parts Linguistics, Methodology, and Testing.
Thank you for your cooperation
Demographic features
Age:
30-35

36-40

41-50

Older than 51

Sex:
Female

Male

Degree
MA

PH.D

Major Field of study
MA
PH.D

Literature
Literature

Teaching
Teaching
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Translation
Translation

Linguistics
Linguistics
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Average hours of teaching in university per week: _____________
Places of teaching: ___________________
Courses I teach:
Special □
General
Both of them □
I have taught the following courses:
Linguistics
Yes□
No□
Testing
Yes□
No□
Methodology
Yes□
No□

5
6
7

I overload my syllabus and do my best to cover
the whole content needed for TEFL MA Entrance
Exam.
I change my syllabus with regard to topics in the
previous test of TEFL MA Entrance Exam every
year.
In developing my syllabus, I give priority to those
topics which were in TEFL MA Entrance Exam
in the previous years.
I provide my students with the list of important
books for TEFL MA preparation.

Linguistics
Testing
Methodology
Linguistics
Testing
Methodology
Linguistics
Testing
Methodology
Linguistics
Testing
Methodology
Linguistics
Testing
Methodology
Linguistics
Testing
Methodology

Questions

Courses

8

I have enough time to teach all recommended
books for TEFL MA UEE.

9

I select the books which were the source of the
exam in the previous years.

Linguistics
Testing
Methodology
Linguistics
Testing
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always

4

Linguistics
Testing
Methodology

Most of the
times

3

I review recent past years' (recent past years: 3
years ago) past knowledge test of Azad
University's TEFL MA Entrance Exam every
year.
I review old past years' (old past years: 10 years
ago) knowledge test of Azad University's TEFL
MA Entrance Exam every year.
In designing my syllabus, I take into account the
content of the knowledge test of TEFL MA
Entrance Exam.

sometimes

2

Courses

never

1

Questions
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10

I emphasize source books more than the other
books.

11

I teach some chapters of the recommended books.

12

I suggest my students to study just some extracts
of the recommended books.

13

I provide the handouts which contain points
covered in TEFL MA Exam for my students.

Methodology
Linguistics
Testing
Methodology
linguistics
Testing
Methodology
linguistics
Testing
Methodology
Linguistics
Testing
Methodology

14

15
16
17
18

I provide my students with materials that cover
the content of TEFL MA Entrance Exam in a
step-by-step manner.
For instance: Poranpazhohesh preparation books
I make my students to underline the sentences
that seem important for TEFL MA Test in their
books.
My students memorize important points &
sentences related to the content of the test.
Example: names
I think students do not learn materials deeply.
They learn objectives for the course.
I think learning objectives for the courses are
limited.

Linguistics
Testing
Methodology
Linguistics
Testing
Methodology
Linguistics
Testing
Methodology
Linguistics
Testing
Methodology
Linguistics
Testing
Methodology

20

Students are eager to conduct research in the
field.

Linguistics
Testing
Methodology
Linguistics
Testing
Methodology
Linguistics
Testing
Methodology
Linguistics
Testing

21
Good students just ask questions and the rest are
silent.
22
My students and I discuss the teaching points
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always

Students think critically and express their
thoughts.

Most of the
times

19

Sometimes

Courses

Never

Questions
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23

together.
I conduct the class through lectures.

Methodology
Methodology
linguistics
Testing
Methodology
linguistics
Testing
Methodology
linguistics
Testing
Methodology
linguistics
Testing
Methodology
linguistics
Testing
Methodology
linguistics
Testing

26

Students individually inquire about the
knowledge test of MA Entrance Exam.

27

I avoid teaching the topics which did not appear
in the TEFL MA UEE.

28

I increase the pace of my teaching and try to
present issues which were covered in the test
during last years.

29

I teach multiple choice test taking strategies to
my students.

Methodology
linguistics
Testing

Questions

Courses

I present recent past years' sample test items of
TEFL MA Entrance Exam in class.

Methodology
linguistics
Testing
Methodology
linguistics
Testing
Methodology
linguistics
Testing
Methodology
linguistics
Testing
Methodology
linguistics
Testing
Methodology
linguistics

30
31

I present old years' sample test items of TEFL
MA Entrance Exam in class.
32
33

I explain some items of the knowledge test of
MA Entrance Exam to my students.
I review TEFL MA preparation materials.

34

I introduce TEFL MA preparation sources to
students.

35

I give multiple choice tests as a final test to my
students.
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always

Students eagerly look for information about
TEFL MA Entrance Exam.

Most of the
times

25

Sometimes

My students just ask questions and they want me
to make clear some points for them.

Never

24
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36
37

I choose some points of the knowledge test of
TEFL MA Entrance Exam and use them in my
final exam.
I try to extract the important sentences from the
book and use them for my tests.

38

Wrong responses will get negative mark.

39

I change multiple choice items of TEFL MA
Entrance Exam to the essay type items.

40

Final tests are essay-types.

Testing
Methodology
linguistics
Testing
Methodology
linguistics
Testing
Methodology
linguistics
Testing
Methodology
linguistics
Testing
Methodology
linguistics
Testing

42

I try to teach points in the test to avoid feeling of guilt and anger.

43

TEFL MA Entrance Exam is a valid test.

44

I believe that this test is educationally valuable.

45
46

I believe that the test has emotional impact on students.
Students suffer from anxiety for the test.

47

Teacher and students know what the knowledge test of TEFL MA
Entrance Exam demands them.

48

The objectives of the test are clear.

49

The exam notebook explains relatively superficial points about the
exam.

50

The sources of the exam are known by teachers and students.

51

Students should know the sources of the exam.

52

I can predict some questions of the knowledge test of TEFL MA
Entrance Exam each year.

53

Items of TEFL MA UEE should be analytic.

54

Nature of questions should be changed.
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Strongly
disagree

Announcement of the test score of the knowledge test of TEFL
MA Entrance Exam produces feeling of guilt & anger in me.

Relatively
disagree

41

Relatively
agree

Strongly
agree

Questions
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Appendix B
Students’ Questionnaire
ﭘﺮﺳﺸﻨﺎﻣﻪ داﻧﺸﺠﻮﻳﺎن
داﻧﺸﺠﻮﻳﺎن ﮔﺮاﻣﻲ
ﻫﻤﺎﻧﻄﻮر ﻛﻪ ﻣﻴﺪاﻧﻴﺪ اﻣﺘﺤﺎن ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ آﻣﻮزش زﺑﺎن اﻧﮕﻠﻴﺴﻲ ﻳﻚ آزﻣﻮن ﺳﺮﻧﻮﺷﺖ ﺳﺎز اﺳﺖ.
اﺳﺎﺳ Ĥﻣﻄﺎﻟﻌﺎت داﻧﺸﺠﻮﻳﺎن ﻣﺴﺘﻘﻴﻤﺎ ﺗﺤﺖ ﺗﺎﺛﻴﺮ اﻳﻦ آزﻣﻮن ﻣﻲ ﺑﺎﺷﺪ .ﺑﻨﺎﺑﺮاﻳﻦ اﻳﻦ ﺗﺤﻘﻴﻖ ﺑﻪ ﻣﻨﻈﻮر
ﺑﺮرﺳﻲ ﺗﺎﺛﻴﺮات ﻣﺜﺒﺖ و ﻣﻨﻔﻲ اﻳﻦ آزﻣﻮن ﻳﺮ ﺷﻤﺎ اﺟﺮا ﻣﻲ ﮔﺮدد .ﻻزم ﺑﻪ ذﻛﺮ اﺳﺖ ﻛﻪ اﻳﻦ ﺗﺤﻘﻴﻖ ﺑﻪ
ﺑﺨﺶ آزﻣﻮن ﺗﺨﺼﺼﻲ ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ آﻣﻮزش زﺑﺎن ﻧﮕﻠﻴﺴﻲ ﻛﻪ ﺷﺎﻣﻞ ﺳﻪ ﺑﺨﺶ زﺑﺎن ﺷﻨﺎﺳﻲ آزﻣﻮن
ﺳﺎزي و روش ﺗﺪرﻳﺲ اﺳﺖ ﻣﺮﺑﻮط ﻣﻴﺒﺎﺷﺪ.
از ﻫﻤﻜﺎري ﺷﻤﺎ ﻣﺘﺸﻜﺮﻳﻢ.

ﺑﺨﺶ اﻟﻒ :ﻣﺸﺨﺼﺎت ﻓﺮدي

ﺳﻦ :

26-30

ﺑﺎﻻﺗﺮ از31

22-26

ﺟﻨﺲ :

زن

ﻣﺮد

رﺷﺘﻪ ﺗﺤﺼﻴﻠﻲ :

ﻣﺘﺮﺟﻤﻲ زﻳﺎن اﻧﮕﻠﻴﺴﻲ

ادﺑﻴﺎت زﺑﺎن اﻧﮕﻠﻴﺴﻲ
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داﻧﺸﮕﺎه ﻣﺤﻞ ﺗﺤﺼﻴﻞ:
ﺗﺮم:
ﻣﻌﺪل :
 (1اﻳﺎ واﺣﺪﻫﺎي آزﻣﻮن ﺳﺎزي روش ﺗﺪرﻳﺲ و زﺑﺎن ﺷﻨﺎﺳﻲ را ﮔﺬراﻧﺪه اﻳﺪ؟
زﺑﺎن ﺷﻨﺎﺳﻲ
آزﻣﻮن ﺳﺎزي
روش ﺗﺪرﻳﺲ

ﺑﻠﻪ□

ﺧﻴﺮ□
ﺧﻴﺮ□

ﺑﻠﻪ□
ﺑﻠﻪ□

در ﺣﺎل ﮔﺬراﻧﺪن ﻫﺴﺘﻢ□
در ﺣﺎل ﮔﺬراﻧﺪن ﻫﺴﺘﻢ□

ﺧﻴﺮ□

در ﺣﺎل ﮔﺬراﻧﺪن ﻫﺴﺘﻢ□

 (2در اﻣﺘﺤﺎن ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ آﻣﻮزش زﺑﺎن ﻧﮕﻠﻴﺴﻲ ﺷﺮﻛﺖ ﺧﻮاﻫﻢ ﻛﺮد.
ﺑﻠﻪ□

ﺷﺎﻳﺪ□
ﺧﻴﻠﻲ زﻳﺎد

4

ﻗﺒﻮﻟﻲ در اﻣﺘﺤﺎن ورودي ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ آﻣﻮزش زﺑﺎن اﻧﮕﻠﻴﺴﻲ ﺑﺮاي
ﻣﻦ اﻫﻤﻴﺖ دارد.

5

ﺑﺎ ﻗﺒﻮﻟﻲ در اﻣﺘﺤﺎن ورودي ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ آﻣﻮزش زﺑﺎن اﻧﮕﻠﻴﺴﻲ در
آﻳﻨﺪه ﻓﺮﺻﺘﻬﺎي ﺷﻐﻠﻲ ﺑﻴﺸﺘﺮ و ﺑﻬﺘﺮي ﺧﻮاﻫﻢ داﺷﺖ.

6

اﻣﺘﺤﺎن ورودي ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ آﻣﻮزش زﺑﺎن اﻧﮕﻠﻴﺴﻲ در ﻣﻦ اﻳﺠﺎد
اﺿﻄﺮاب ﻣﻲ ﻧﻤﺎﻳﺪ.

7

اﻣﺘﺤﺎن ورودي ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ آﻣﻮزش زﺑﺎن اﻧﮕﻠﻴﺴﻲ ﺑﺮاي ﻳﺎدﮔﻴﺮي
ﺑﻴﺸﺘﺮ در ﻣﻦ اﻳﺠﺎد اﻧﮕﻴﺰه ﻣﻲ ﻧﻤﺎﻳﺪ.

8

واﻟﺪﻳﻨﻢ ﻣﺎﻳﻠﻨﺪ ﻛﻪ ﺑﺮاي ﻗﺒﻮﻟﻲ ﻣﻦ در داﻧﺸﮕﺎه ﻫﺰﻳﻨﻪ ﻛﻨﻨﺪ.
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زﻳﺎد

زﻧﺪﮔﻲ ﻣﻦ را ﺗﺤﺖ ﺗﺎﺛﻴﺮ ﻗﺮار ﻣﻲ دﻫﺪ.

ﻛﻢ

ﻗﺒﻮﻟﻲ در اﻣﺘﺤﺎن ورودي ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ آﻣﻮزش زﺑﺎن اﻧﮕﻠﻴﺴﻲ

ﺧﻴﻠﻲ ﻛﻢ

ﺳﻮاﻻت
3

ﺧﻴﺮ□

Mousavi and Amiri
9

ﺑﺎﻳﺪ در ﻛﻼﺳﻬﺎي آﻣﺎدﮔﻲ ﻛﻨﻜﻮر ﺑﺮاي آزﻣﻮن ﺗﺨﺼﺼﻲ ﺷﺮﻛﺖ ﻛﻨﻢ.

10

ﺗﺎﻣﻴﻦ ﻫﺰﻳﻨﻪ ﻛﻼﺳﻬﺎي ﻛﻨﻜﻮر دﺷﻮار اﺳﺖ.

11

ﺗﺎﻣﻴﻦ ﻫﺰﻳﻨﻪ داﻧﺸﮕﺎه آزاد دﺷﻮار اﺳﺖ.

12

ﺑﻪ ﻋﻠﺖ ﻋﺪم ﺗﻮاﻧﺎﻳﻲ ﭘﺮداﺧﺖ ﻫﺰﻳﻨﻪ ﻫﺎي ﻣﺎﻟﻲ در آزﻣﻮن ﺷﺮﻛﺖ ﻧﻤﻲ
ﻛﻨﻢ.

زﺑﺎن ﺷﻨﺎﺳﻲ

14

ﺷﻴﻮﻫﻬﺎي ) ﻓﻦ( ﺗﺴﺖ زﻧﻲ ﻣﺮﺑﻮط ﺑﻪ ﺳﻮاﻻت ﭼﻨﺪ
ﮔﺰﻳﻨﻪ اي را ﺑﻪ ﻛﺎر ﻣﻲ ﺑﺮم.

آزﻣﻮن ﺳﺎزي

روش ﺗﺪرﻳﺲ

زﺑﺎن ﺷﻨﺎﺳﻲ

15

ﺷﻴﻮﻫﻬﺎي ) ﻓﻦ( ﺗﺴﺖ زﻧﻲ ﻣﺮﺑﻮط ﺑﻪ ﺳﻮاﻻت ﭼﻨﺪ
ﮔﺰﻳﻨﻪ اي را ﺗﻤﺮﻳﻦ ﻣﻲ ﻛﻨﻢ.

آزﻣﻮن ﺳﺎزي

روش ﺗﺪرﻳﺲ

زﺑﺎن ﺷﻨﺎﺳﻲ
ﻧﻤﻮﻧﻪ ﺳﻮاﻻت ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ

آﻣﻮزش زﺑﺎن

اﻧﮕﻠﻴﺴﻲ ﺳﺎﻟﻬﺎي اﺧﻴﺮ را ﺗﻤﺮﻳﻦ ﻣﻲ ﻛﻨﻢ.
16

ﻫﻤﻴﺸﻪ

روش ﺗﺪرﻳﺲ

روش ﺗﺪرﻳﺲ

ﻣﻄﺎﻟﻌﻪ ﻓﺮدي
ﻛﻼس
ﻣﻄﺎﻟﻌﻪ ﻓﺮدي
ﻛﻼس
ﻣﻄﺎﻟﻌﻪ ﻓﺮدي
ﻛﻼس
ﻣﻄﺎﻟﻌﻪ ﻓﺮدي
ﻛﻼس
ﻣﻄﺎﻟﻌﻪ ﻓﺮدي
ﻛﻼس
ﻣﻄﺎﻟﻌﻪ ﻓﺮدي
ﻛﻼس
ﻣﻄﺎﻟﻌﻪ ﻓﺮدي
ﻛﻼس
ﻣﻄﺎﻟﻌﻪ ﻓﺮدي
ﻛﻼس
ﻣﻄﺎﻟﻌﻪ ﻓﺮدي

آزﻣﻮن ﺳﺎزي
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ﻛﻼس

اﻛﺜﺮ اوﻗﺎت

زﺑﺎن اﻧﮕﻠﻴﺴﻲ در ﻫﻨﮕﺎم ﺗﺪرﻳﺲ اﺷﺎره ﻣﻲ ﻧﻤﺎﻳﺪ.

آزﻣﻮن ﺳﺎزي

ﺑﻌﻀﻲ وﻗﺘﻬﺎ

اﺳﺘﺎد ﺑﻪ آزﻣﻮن ورودي ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ آﻣﻮزش

زﺑﺎن ﺷﻨﺎﺳﻲ

ﻫﻴﭻ وﻗﺖ

ﺳﻮاﻻت

13

واﺣﺪﻫﺎ
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اﻧﮕﻠﻴﺴﻲ ﺳﺎﻟﻬﺎي ﻗﺪﻳﻤﻲ دور را ﺗﻤﺮﻳﻦ ﻣﻲ ﻛﻨﻢ.

روش ﺗﺪرﻳﺲ

18

19

20

21

اﺳﺘﺎد ﻧﻤﻮﻧﻪ ﺳﻮاﻻت ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ آﻣﻮزش زﺑﺎن
اﻧﮕﻠﻴﺴﻲ را ارا ﻳﻪ ﻣﻴﻨﻤﺎﻳﺪ.

اﻧﮕﻠﻴﺴﻲ ﺳﺎﻟﻬﺎي ﻗﺪﻳﻤﻲ را ﺗﻮﺿﻴﺢ ﻣﻲ دﻫﺪ.

ﻛﻼس
ﻣﻄﺎﻟﻌﻪ ﻓﺮدي
ﻛﻼس

زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ

روش ﺗﺪرﻳﺲ
آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ

اﺳﺘﺎد ﺑﻪ ﻣﺒﺎﺣﺚ )ﺳﺮ ﻓﺼﻠﻬﺎﻳﻲ( ﻛﻪ در ﺳﻨﻮات

روش ﺗﺪرﻳﺲ

ﮔﺬﺷﺘﻪ در آزﻣﻮﻧﻬﺎي ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ آﻣﻮزش

آزﻣﻮن ﺳﺎزي

زﺑﺎن اﻧﮕﻠﻴﺴﻲ ﻣﻮﺟﻮد ﺑﻮدﻧﺪﺗﻮﺟﻪ ﺑﻴﺸﺘﺮيﻣﻲ ﻧﻤﺎﻳﺪ.

زﺑﺎن ﺷﻨﺎﺳﻲ

ﺑﻪ ﻣﺒﺎﺣﺚ )ﺳﺮ ﻓﺼﻠﻬﺎﻳﻲ( ﻛﻪ در ﺳﻨﻮات ﮔﺬﺷﺘﻪ

روش ﺗﺪرﻳﺲ

آﻣﻮزش زﺑﺎن

آزﻣﻮن ﺳﺎزي

اﻧﮕﻠﻴﺴﻲ ﻣﻮﺟﻮد ﺑﻮدﻧﺪ ﺗﻮﺟﻪ ﺑﻴﺸﺘﺮي ﻣﻲ ﻧﻤﺎﻳﻢ.

زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ

ﻛﺘﺎﺑﻬﺎﻳﻲ را ﻛﻪ ﺑﺮاي آﻣﺎدﮔﻲ ﺑﺨﺶ ﺗﺨﺼﺼﻲ
22

ﻣﻄﺎﻟﻌﻪ ﻓﺮدي

آزﻣﻮن ﺳﺎزي

اﺳﺘﺎد ﻧﻤﻮﻧﻪ ﺳﻮاﻻت ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ آﻣﻮزش زﺑﺎن

در آزﻣﻮﻧﻬﺎي ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ

ﻫﻤﻴﺸﻪ

17

ﻧﻤﻮﻧﻪ ﺳﻮاﻻت ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ

آﻣﻮزش زﺑﺎن

آزﻣﻮن ﺳﺎزي

ﻛﻼس

آزﻣﻮن ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ آﻣﻮزش زﺑﺎن اﻧﮕﻠﻴﺴﻲ

آزﻣﻮن ﺳﺎزي

ﻃﺮاﺣﻲ ﺷﺪه اﻧﺪ ﻣﻄﺎﻟﻌﻪ ﻣﻲ ﻛﻨﻢ.

ﻛﻼس
ﻣﻄﺎﻟﻌﻪ ﻓﺮدي
ﻛﻼس
ﻣﻄﺎﻟﻌﻪ ﻓﺮدي
ﻛﻼس

زﺑﺎن ﺷﻨﺎﺳﻲ

23

اﺳﺘﺎد ﺑﺮ روي ﻛﺘﺎﺑﻬﺎﻳﻲ ﻛﻪ ﻣﻨﺒﻊ ﺳﻮاﻻت

روش ﺗﺪرﻳﺲ

ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ ﺑﻮده اﻧﺪ ﺑﻴﺸﺘﺮ از ﻛﺘﺎﺑﻬﺎي دﻳﮕﺮ

آزﻣﻮن ﺳﺎزي

ﺗﺎﻛﻴﺪ ﻣﻲ ﻛﻨﺪ.

زﺑﺎن ﺷﻨﺎﺳﻲ
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زﺑﺎن ﺷﻨﺎﺳﻲ

ﻣﻄﺎﻟﻌﻪ ﻓﺮدي

ﺑﻌﻀﻲ وﻗﺘﻬﺎ

ﺳﻮاﻻت

ﻫﻴﭻ وﻗﺖ

واﺣﺪﻫﺎ

Mousavi and Amiri

اﺳﺘﺎد ﺟﺰواﺗﻲ را ﻛﻪ ﻓﻘﻂ ﺣﺎوي ﻧﻜﺎت ﻣﻬﻢ اﺳﺖ

روش ﺗﺪرﻳﺲ

و داﻧﺸﺠﻮ را ﺑﺮاي آزﻣﻮن آﻣﺎده ﻣﻲ ﻛﻨﺪ در اﺧﺘﻴﺎر

آزﻣﻮن ﺳﺎزي

داﻧﺸﺠﻮﻳﺎن ﻗﺮار ﻣﻲ دﻫﺪ.

زﺑﺎن ﺷﻨﺎﺳﻲ

اﺳﺘﺎد ﻟﻴﺴﺖ ﻛﺘﺎﺑﻬﺎﻳﻲ ﻛﻪ ﺑﺮاي آزﻣﻮن ورودي

روش ﺗﺪرﻳﺲ

ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ آﻣﻮزش زﺑﺎن اﻧﮕﻠﻴﺴﻲ ﻣﻬﻢ اﺳﺖ

آزﻣﻮن ﺳﺎزي

در اﺧﺘﻴﺎر داﻧﺸﺠﻮ ﻗﺮار ﻣﻲ دﻫﺪ.

زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ

27

اﺳﺘﺎد ﻫﻤﻪ ﻛﺘﺎﺑﻬﺎي ﻣﻌﺮﻓﻲ ﺷﺪه را ﻛﺎر ﻣﻲ ﻛﻨﺪ.

آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ

28

29

30

31

اﺳﺘﺎد اﻃﻼﻋﺎت ﻃﺒﻘﻪ ﺑﻨﺪي ﺷﺪه را در اﺧﺘﻴﺎر
داﻧﺸﺠﻮ ﻗﺮار ﻣﻴﺪﻫﺪ.

ﻫﺪف از ﻣﻄﺎﻟﻌﻪ ﻳﺎدﮔﻴﺮي ﻧﻜﺎت ﻣﻬﻢ و ﻛﻠﻴﺪي
ﺑﺮاي ﺗﺴﺖ ﺗﺨﺼﺼﻲ ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ ﻣﻲ ﺑﺎﺷﺪ.

ﺑﺎ ﻫﺪف ﻳﺎدﮔﻴﺮي ﻛﻠﻲ ﻣﺒﺎﺣﺚ درﺳﻲ را ﻣﻄﺎﻟﻌﻪ
ﻣﻲ ﻛﻨﻢ.

ﻧﻜﺎت ﻣﻬﻢ را ﻛﻪ در آزﻣﻮن ﻛﺎرﺷﻨﺎﺳﻲ ارﺷﺪ داراي
اﻫﻤﻴﺖ اﺳﺖ ﺣﻔﻆ ﻣﻲ ﻛﻨﻢ.

آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ
آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ
آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ
آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ

32

ﻣﺴﺎﻳﻞ درﺳﻲ را ﻋﻤﻴﻖ ﻣﻄﺎﻟﻌﻪ ﻣﻲ ﻛﻨﻢ.

آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
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26

زﺑﺎن ﺷﻨﺎﺳﻲ

اﻛﺜﺮ اوﻗﺎت

25

ﺑﺨﺸﻬﺎي دﻳﮕﺮ آﻧﻬﺎ ﺗﺎﻛﻴﺪ ﻣﻲ ﻛﻨﺪ.

آزﻣﻮن ﺳﺎزي

ﺑﻌﻀﻲ وﻗﺘﻬﺎ

24

اﺳﺘﺎد ﺑﺮ روي ﺑﻌﻀﻲ از ﺑﺨﺸﻬﺎي ﻛﺘﺎﺑﻬﺎ ﺑﻴﺸﺘﺮ از

روش ﺗﺪرﻳﺲ

ﻫﻴﭻ وﻗﺖ

ﺳﻮاﻻت

واﺣﺪﻫﺎ
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آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ
33

ﻣﺴﺎﻳﻞ درﺳﻲ را ﻧﻘﺎداﻧﻪ ﺑﺮرﺳﻲ ﻣﻲ ﻛﻨﻢ.

34

در ﻣﻮرد ﻣﺴﺎﻳﻞ درﺳﻲ ﻧﻘﺎداﻧﻪ ﺻﺤﺒﺖ ﻣﻲ ﻛﻨﻢ.

آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ
آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ

35

36

دوﺳﺖ دارم در ﻣﻮرد ﻣﺴﺎﻳﻞ درﺳﻲ ﺗﺤﻘﻴﻖ و
ﺑﺮرﺳﻲ ﻧﻤﺎﻳﻢ.

ﻣﺴﺎﻳﻞ

درﺳﻲ

روش ﺗﺪرﻳﺲ
آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ

را

ﺳﻄﺤﻲ

ﻳﺎد

ﻣﻲ ﮔﻴﺮم.

روش ﺗﺪرﻳﺲ
آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ

37

اﺳﺘﺎد ﻣﺒﺎﺣﺚ را ﺑﻪ ﺻﻮرت ﻛﻠﻲ درس ﻣﻲ دﻫﺪ.

آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ

اﺳﺘﺎد ﻓﻘﻂ ﻧﻜﺎت ﻣﻬﻢ و ﻛﻠﻴﺪي )ﻛﻨﻜﻮري( را ﺗﺪ
38

رﻳﺲ ﻣﻲ ﻧﻤﺎﻳﺪ

روش ﺗﺪرﻳﺲ
آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ

39

40

ﻣﻮﺿﻮﻋﺎت درﺳﻲ را اﺳﺘﺎد و داﻧﺸﺠﻮ ﺑﺎ ﻫﻢ ﺑﺤﺚ
ﻣﻲ ﻧﻤﺎﻳﻨﺪ.

اﺳﺘﺎد ﺑﻪ ﺗﻨﻬﺎﻳﻲ ﻣﻮﺿﻮﻋﺎت درﺳﻲ را در ﺗﻮﺿﻴﺢ
دﻫﺪ.

آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ
آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ

41

اﺳﺘﺎد ﺑﺎ ﺳﺮﻋﺖ ﻣﻨﺎﺳﺐ ﻣﺒﺎﺣﺚ درﺳﻲ را ﺗﺪرﻳﺲ

آزﻣﻮن ﺳﺎزي

ﻣﻴﻨﻤﺎﻳﺪ.

زﺑﺎن ﺷﻨﺎﺳﻲ
زﺑﺎن ﺷﻨﺎﺳﻲ
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روش ﺗﺪرﻳﺲ
آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
در ﺳﻮاﻻت ﭼﻨﺪ ﮔﺰﻳﻨﻪ اي اﺳﺘﺎ د ﺟﻤﻼت ﻣﻬﻢ را
44

از ﻛﺘﺎب اﺳﺘﺨﺮاج ﻣﻲ ﻧﻤﺎﻳﺪ وﻋﻴﻨﺎ اﻧﻬﺎ را ﺳﻮال ﻣﻲ
دﻫﺪ.

45

در ﺳﻮاﻻت ﭼﻨﺪ ﮔﺰﻳﻨﻪ اي ﺑﻴﺸﺘﺮ ﻣﺴﺎﻳﻞ ﺣﻔﻆ
ﻛﺮدﻧﻲ ﻣﺪ ﻧﻈﺮ اﺳﺖ.

روش ﺗﺪرﻳﺲ
آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ
آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ

46

ﺑﺮاي ﭘﺎﺳﺨﻬﺎي ﻧﺎدرﺳﺖ ﻧﻤﺮه ﻣﻨﻔﻲ ﻛﻢ ﻣﻴﺸﻮد.

47

ﺳﻮاﻻت ﭘﺎﻳﺎن ﺗﺮم ﺗﺸﺮﻳﺤﻲ اﺳﺖ.

آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
روش ﺗﺪرﻳﺲ
آزﻣﻮن ﺳﺎزي
زﺑﺎن ﺷﻨﺎﺳﻲ
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43

ﺳﻮاﻻت ﭘﺎﻳﺎن ﺗﺮم ﭼﻨﺪ ﮔﺰﻳﻨﻪ اي اﺳﺖ.

زﺑﺎن ﺷﻨﺎﺳﻲ

اﻛﺜﺮ اوﻗﺎت

42

ﻣﺴﺎﻳﻞ درﺳﻲ را دارﻧﺪ.

آزﻣﻮن ﺳﺎزي

ﺑﻌﻀﻲ وﻗﺘﻬﺎ

داﻧﺸﺠﻮﻳﺎن ﻣﺠﺎل ﭘﺮﺳﻴﺪن ﺳﻮال و ﺑﺤﺚ در ﻣﻮرد

روش ﺗﺪرﻳﺲ

ﻫﻴﭻ وﻗﺖ

ﺳﻮاﻻت

واﺣﺪﻫﺎ
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Appendix C
Observation Checklist
Demographic features of the teacher
Age:
30-35

36-40

41-50

Older than 51

Sex:
Female

Male

Degree
MA

PH.D

Major Field of study at MA level:
MA
PH.D

Literature
Literature

Teaching
Teaching

Translation
Translation

Linguistics
Linguistics

Average hours of teaching in university per week: _____________
Places of observation: ___________________
Courses teacher teaches:
Special □
General□

Both of them □

Observed class:
Linguistics

□

Testing

□

Relatively
disagree

141

□

Relatively
agree

The knowledge test of MA UEE affects the teaching method.
Professor knows about the knowledge test of MA UEE.
Teaching in each classroom is unique.

relatievly
disagree

1
2
3

strongly
disagrre

Questions

Methodology

Mousavi and Amiri

7
8

The pacing of the lesson is appropriate.
There is a right amount of teacher talk.

9

The teacher offered opportunity for learners to talk about
teaching points.

10

The teacher makes sure all students understood the teaching
points.
Every student is involved in discussion.
Students speak less than teacher.
Good students just ask questions and Professor ignores the rest.
Students just ask questions and professor makes clear some
points for them.
Students speak critically about different issues.
Classroom discussions make students think deeply.
Students' learning is superficial.
Learning goals are limited in classes.
Most of the students eagerly seek Out of the class
information about TEFL MA Entrance
Exam.
In the class

11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32

Students raise questions in the class about the knowledge test of
TEFL MA Entrance Exam.
.Students want to learn test taking strategies
Students take notes and write the important points.
Students want to learn just the important points which were in
TEFL MA Entrance Exam last years.
Professor makes students memorize the important points.
Professor presents sample test items of TEFL MA Entrance
Exam in class.
Professor explains some items of the knowledge test of MA
Entrance Exam to my students
Professor introduces TEFL MA preparation materials to
students.
Professor teaches some chapters of the books.
Professor suggests students to study just some extraction of the
books. That is, just few pages that related to the important
topics.
Professor provides the handouts which contain the important
sentences of the books for students.
Professor attracts students' attention to step by step information.

142

Relatively
disagree

Professor uses interactive method.
Professor arranges his teaching method toward MA UEE.
Professor lectures issues in the class.

Relatively
agree

4
5
6

relatievly
disagree

strongly
disagrre

Questions
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43

Students donot participate in the exam due to financial
problems

143

Relatively
disagree

35
36
37
38
39
40
41
42

Relatively
agree

34

Professor go through the entire recommended book, he just
introduces them.
Professor provides students with the list of important books for
TEFL MA preparation.
The final exam is multiple choice type.
The final test is essay type.
Students have anxiety for the test.
Students look nervous for the test.
The test has emotional impact on students.
.Studetns should participate in the crammers
It is difficult for students to pay for the crammers.
It is difficult for students to pay for Azad University tuition.

relatievly
disagree

33

strongly
disagrre

Questions

